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ABSTRACT 
This paper sought to investigate the level of utilization of the prerequisites to 
supervision of instruction by the ISTP Multiplicators in CBC secondary schools 
of the NWR: teachers‟ perspective. The study progressed as guided by a 
specific research question:To what extent do the ISTP Multiplicators use 
interpersonal skills in supervision of instruction? This research question was 
transformed into a research hypothesis. The case study research design was 
used with proportionate and random sampling techniques respectively to 
ensure that respondents from all the schools were represented equally. 
Questionnaire for teachers was the instrument used for data collection. Data 
were analysed using statistical packages for social sciences (SPSS) version 
21.0 for windows. Results were reported using descriptive statistics. Chi-
square and student t-tests were used to determine relationships between 
respondents‟ demographic characteristics and their view on some attributes 
of the ISTP Multiplicators. The decision rule was to reject the null hypothesis 
where the computed mean was statistically significantly greater than the 
expected value and accept the alternative hypothesis. Following this rule all 
the alternative hypotheses were rejected and the null hypotheses accepted. 
Recommendations were made to the Education secretary of the CBC, the ISTP 
Coordinator, the Principals and teachers of the schools concerned, the ISTP 
Multiplicators in order to improve performance levels of the ISTP 
Multiplicators. Suggestions for further research were given. 
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INTRODUCTION: 
According to Law No. 98/004 of 14th April 1998 to lay down 
guidelines for education in Cameroon, chapter I Section 2 
part 1 states that education shall be a top priority of the 
nation and that it shall be provided by the state and private 
sector partners shall assist. This implies that the lay private 
and faith- based schools in Cameroon are partners assisting 
the state in the education of Cameroonian citizens. The CBC is 
one of the private sector partners in the provision of 
education at the basic and secondary levels. Moreover, 
chapter III section 37 part 2 of the above mentioned Law 
states that the teacher shall be the principal guarantor of 
quality education. This implies that in talking about quality 
education the teacher features at the centre because if he/she 
is apt in capability, achievement and efficiency, quality 
education is likely to be guaranteed. 
 
The CBC Education Department uses ISTP Multiplicators to 
provide continuing professional development support to 
teachers and the policy was adopted in the 1997/98 
academic year and has since then functioned in phases. Two 
main evaluations of the programme have been carried out 
since inception. The first evaluation was done in 2004 and the 
second in 2010 by the first set of ISTP pedagogic Advisers 
and by a team from the University of Edangen-Nuremburg  

 
Germany respectively. These evaluations were carried out 
from the perspectives of the managers of the programme and 
the external sponsors from Germany. However, the cardinal 
aim of this paper is to do a performance appraisal of the 
pedagogic ISTP Multiplicators from the perspective of CBC 
secondary school teachers in the NWR; precisely evaluating 
the extent to which the prerequisites to supervision of 
instruction are being used by the pedagogic ISTP 
Multiplicators. An evaluation from the perspective of the 
teachers „completes‟ the feedback component of the system 
as it reflects the teachers‟ perception of the pedagogic ISTP 
Multiplicators‟ work. This is worthwhile because it gives the 
pedagogic ISTP Multiplicators a true picture of the work they 
are doing, how much they comply to and how far they deviate 
from acceptable standards. This is supposed to be the 
“feedback” component in what is intended to be a helping 
relationship between the Multiplicators and the teachers. It is 
in this vein that Killer (1998) opines that teacher 
performance evaluation is to determine competence, assess 
strengths, provide support and mentoring and assure 
continued growth through differential experiences. 
Furthermore, to Glickman (1990) and Sergiovanni (1987), a 
cordial relationship should exist between the supervisor 
(pedagogic ISTP Multiplicator in this case) and the teachers 
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because the intention of supervision is to provide teachers 
with the needed support in instruction. 
 
The aims of the above-mentioned evaluations were as 
follows: 
 To measure the activities and achievements of the ISTP 

under the captions; school visits and workshops, 
seminars for teachers, HIV/ AIDS education, the trainee 
programme and promotion of student-centred and 
independent learning (Report on Evaluation of ISTP, 
April, 2004) and 

 To find out what effects the ISTP had on students‟ 
academic achievements and what effects it had on 
teachers‟ didactical competences and professional 
beliefs, in that order. 

 
According to the reports emanating from the reviews the 
impact of ISTP and the extent to which it was affecting 
students‟ academic achievements was positive. This was as 
revealed by the test scores of students from ISTP and Non-
ISTP schools, shown on table 1. 
 

Table 1: Test scores of students from ISTP and Non- 
ISTP schools (as of 2004). 

School Achieved Points SD 
ISTP -1 466 83 
ISTP-2 496 83 
ISTP-3 496 104 
ISTP-4 449 89 
ISTP-5 480 139 
ISTP-6 500 86 

Non- ISTP-1 418 101 
Non- ISTP-2 450 84 
Non- ISTP-3 453 85 
Non- ISTP-4 426 124 
Non- ISTP-5 541 94 

Average 470.45 100 
Source: Report on the Evaluation of the ISTP, July, 

2004, p13. 
 
STATEMENT OF THE PROBLEM 
Since inception of the programme no performance appraisal 
has been carried out from the perspective of teachers. This 
implies that there is no clear picture of the quality of work 
the Multiplicators have been doing so far from the 
standpoint of those with whom they interact in the field (the 
teachers). This necessitates a study of this nature because 
it gives a clear picture of the job being done by the internal 
supervisors since they (the teachers) are the immediate 
consumers of the services of the supervisors. Given the 
implicit meaning of the term „prerequisite‟ it is seen that the 
supervisory process cannot be effective if the supervisors do 
not have a proficient mastery of these prerequisites. If the 
Education Department of the CBC sets resources aside for this 
supervisory team without empirical evidence of how 
satisfactorily they are performing their duty, then there is a 
problem. This is because such investment will be done just 
for the sake of it and not necessarily in a bid to adequately 
address the needs that face these supervisors. As such the 
resources set aside for this may be infinitesimal or in excess. 
Either of the cases indicates an improper approach to harness 
available resources to achieve organisational goals. 
Therefore, knowledge of what the pedagogic ISTP 
Multiplicators are doing in the field will help the authorities 
of the CBC Education Department to make necessary 

adjustments both in allocation of budgets and administration 
of the supervisors (especially with respect to accountability). 
Such knowledge also serves as a guide to the Multiplicators 
and the CBC Education Department authorities to rectify any 
highlighted shortcomings. 
 
The above points show clearly that it is not healthy for such a 
programme as this to have been operating for as long as 
fourteen years without considering any official feedback from 
the „direct consumers‟ of the Multiplicators‟ services. 
 
Drawing from Blasé and Blasé‟s (2004) submission on 
feedback, we see that feedback helps Multiplicators in the 
same dimension as it does for the teachers, bringing them 
face to face with their actual output and what they can do to 
perform better. They wrote “feedback should not be a 
formality, but should serve as a guide for instructional 
improvement when it is given genuinely; feedback 
reflectively informs teacherbehaviour and this results in 
teachers implementing new ideas, trying out a variety of 
instructional practices, responding to student diversity, and 
planning more carefully and achieving better focus” (Blasé 
and Blasé, 2004). 
 
Since supervision is very important to the health of the 
teaching-learning process, how teachers perceive their 
immediate supervisors (the pedagogic ISTP Multiplicators) 
becomes a worthwhile area for research. This study set out to 
appraise from teachers‟ standpoint, the extent to which the 
pedagogic ISTP Multiplicators are applying the prerequisites 
to supervision of instruction as a means to performing their 
tasks of supervision of instruction. 
 
Objective 
To find out whether the pedagogic ISTP Multiplicators in the 
said schools use interpersonal skills in the supervisory 
process at acceptable levels and whether 
 
Research Question 
 How far do the pedagogic ISTP Multiplicators use 

interpersonal skills in supervision of instruction? 
 
Research Hypothesis 
The pedagogic ISTP Multiplicators in CBC secondary schools 
of the NWR do not use interpersonal skills in supervision of 
instruction at acceptable levels. 
 
BACKGROUND  
Supervision of instruction emerged as a field of study at the 
onset of the twenty-first century due to the increased level of 
bureaucracy in schools and public demand for the control 
over the school curriculum (Karier, 1982; Bolin, 1987), cited 
in Chuo (2007). 
 
In colonial New England supervision of instruction began as a 
process of external inspection; one or more local citizens 
were appointed to inspect both what the teachers were 
teaching and what the students were learning. The inspection 
theme was to remain firmly embedded in the practice of 
supervision. 
 
The history of supervision as a formal activity exercised by 
educational administrators within a system of schools did not 
begin until the formation of the common school in the late 
1830s. During the first half of the nineteenth century, 
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superintendents initially inspected schools to see that 
teachers were following the prescribed curriculum and that 
students were able to recite their lessons. The multiplication 
of schools soon made it an impossible task for 
superintendents and the job was delegated to the school 
principal. In the early decades of the twentieth century, the 
movement towards scientific management in both industrial 
and public administration had an influence on schools and at 
much the same time, child centred and experienced-based 
curriculum theories of European educationists such as 
Friedrich Froebel, Johann Pestalozzi and Johann Herbert as 
well as the prominent American philosopher John Dewey, 
were also affecting schools. These school supervisors often 
found themselves caught between the demand to evaluate 
teachers scientifically and the simultaneous need to 
transform teaching from a mechanistic repetition of teaching 
protocols to a diverse repertory of instructional responses to 
students‟ natural curiosity and diverse levels of readiness. 
This tension between supervision as a uniform, scientific 
approach to teaching and supervision as a flexible process 
between teacher and supervisor involving the shared 
professional discretion of both was to continue throughout 
the century. 
 
In the second half of the century, the field of supervision 
became closely identified with various forms of clinical 
supervision. It was initially developed by Harvard professors 
Morris, Cogan and Anderson and their graduate students, 
many of whom subsequently became professors of 
supervision in other universities, blended elements of 
“objective” and “scientific” classroom observation with 
aspects of collegial coaching, rational planning and flexibility 
inquiry-based learning. In 1969, Robert Goldhammer 
proposed the following five stage process in clinical 
supervision: a pre-observation conference between 
supervisor and teacher concerning elements of the lesson to 
be observed, classroom observation, a supervisor‟s analysis 
of notes from the observation and planning for the post-
observation conference, a post-observation conference 
between the supervisor and the teacher and a supervisor’s 
analysis of the post-observation conference. 
 
THE ISTP PROGRAMME  
The ISTP is an educational programme of two protestant 
churches in Cameroon namely, the CBC and the PCC. In the 
1993/94 academic year, the CBC and PCC adopted this 
Programme (ISTP) for teachers which went operational in 
1997. More than 36 secondary and 200 primary schools are 
involved in the activities of the programme. The programme 
has trained about three hundred and fifty (350) secondary 
school teachers and one thousand two hundred and fifty 
(1250) primary school teachers of the CBC and PCC since the 
1997/98 academic year. 
 
The ISTP conducts on-the-job training of teachers in learner-
centred, participatory and active pedagogy. It also works 
directly with students and pupils. According to the ISTP 
journals of 24th April, 2010, 19th December, 2013 and 1st 
September, 2014 the vision of ISTP centres on “Justice, 
Education for Liberation and Education for Life” in the 
process of school quality improvement. The mainstream 
activities of the ISTP include gender, democracy and good 
governance, environmental Education, HIV/AIDS and life 
skills. The ISTP has since inception trained over sixty (60) 
trainers called “Multiplicators” who carry out on-the- job 

professional development of teachers in specific locations. 
The ISTP is therefore a support institution for several schools 
of the aforementioned denominations (Njobati, 2013). 
 
The goal of this program is to enhance learner-centred and 
activity based teaching/learning strategies thereby 
improving the quality of education in the CBC and PCC 
schools. The development of competences through the 
cognitive activation of learners, use of group work and a 
variety of various forms of cooperative and collaborative 
learning, promotion of positive values, and development/use 
of learner- centred schemes of work, production and use of 
teaching aids from cheap or readily available resources such 
as local/ salvaged material, characterise the ISTP. Since 
inception the programme has been operating in phases and is 
currently in phase five. These phases have operated as 
outlined in the paragraphs below. An outline of the terms of 
reference for the programme Multiplicators according to the 
ISTP journal of 24th April, 2010 are to: 
1. Provide in-service training to teachers through planned 

and intentional interactions with them during seminars 
/ workshops, group activities and one- on- one 
discussions, in a bid to link theory to practice. 

2. Be intentional about promoting awareness of the new 
pedagogic approach among teachers. 

3. Produce and use relevant didactic material (especially 
from local and salvaged material) and help the teachers 
do same. 

4. Ensure a culture of lesson planning and lesson 
observation, observing the ethical stages of pre- and 
post- observation meetings. 

5. Inculcate and promote democratic principles and good 
values in students by helping them to democratically 
select their prefects during school elections. 

6. Use a mastery of the necessary methods and skills 
together with a blend of learner- centred approaches to 
lesson delivery and supervision in order to ensure 
cordiality and tact in the discharge of their duties. 

 
It should be noted that the various phases of the programme 
have terms of reference and these terms of reference are 
derivatives of the general objectives stated above. This is to 
say that a careful examination of what the Multiplicators are 
expected to do during any of the phases would reveal a vivid 
correlation with one or more aspects of the general 
objectives stated above. 
 
The programme was adopted in 1993 and the following 
outline presents details that led to its onset in the CBC and 
PCC schools. In September and November 1993, the request 
for an in- service training programme was made to the 
German Development Service (DED) by the authorities of the 
CBC and the PCC and in February 1994 a survey was carried 
out by the DED experts in the education departments of these 
two protestant churches in response to their request. 
According to these experts feasibility of the programme was 
ascertained and so, the request was approved. In May 1996, 
an application was forwarded for the funding of the first 
phase of the programme to the Protestant Association for 
Cooperation in Development (EZE) in Germany by the 
Moderator of the PCC. In November 1996, a Cooperation and 
Audit Agreement was signed between this Cooperation and 
the education departments of the two protestant churches 
with the moderator of the PCC as main signatory. The phases 
of the programme, their dates and durations are as shown on 
table 2. 
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Table 2: Phases of the ISTP and their durations 

Phase of 
programme 

Date Duration 

Phase I 
January, 1997- 

December, 2000 
3 years, 11 

months 

Phase II 
January, 2001- 

April, 2005 
4 years, 3 
months 

Phase III 
July 2005-August 

2009 
4 years 1 

month 

Phase IV September 2009- 
August 2013 

4 years, 11 
months 

Phase V 
September 2013- 

present 

1 year, 1 
month (is still 

ongoing) 
Source: Compiled from official documents from the 

ISTP Head Office. 
 
In January 1997 the first phase of the programme began with 
EZE providing the funding for the running cost and 
equipment while the DED provided the personnel. Phase one 
went operational in January 1997 and it progressed with the 
following specific objectives; to make the teaching of science 
subjects relevant, related to life and less abstract, to address 
gender issues, environmental education and main stream 
aspects, to train counterparts within a period of two years 
obtaining batch one in 1998and batch two in the year 2000. 
Management during this phase (phase one) was in the hands 
of the DED. In March/April 1998, the programme was 
evaluated with the outcome being generally positive and the 
main recommendation being an extension to the arts 
subjects. In the year 2000 the programme had her pioneer set 
of Cameroonian pedagogic advisers being Messrs Akuo 
Gideon, Anye Richard (of blessed memory), and Njobati 
Frederick. 
 
Phase two began in January 2001 and ended in April 2005 
with the aim of; intensifying training in the teaching of 
science subjects, extending special approaches to the 
teaching of arts subjects, training of batch three trainees in 
September 2001 and batch four in September 2005. 
 
Phase three started in July 2005 with the following aims; to 
put in place a management structure following the 
management procedures, to implement project exigencies, to 
effect the handing over procedure and the gradual taking 
over by the protestant churches concerned (the CBC and 
PCC).The following achievements were remarkable: 
management was placed in the hands of the churches, 
technical assistance from the DED in the area of pedagogy 
was taken over by the churches concerned and all the posts of 
pedagogic advisers hitherto held by the Germans were 
handed over to Cameroonians. In September 2008 the need 
to extend the programme to primary schools and decentralise 
seminars to school level was conceived and these went 
operational in phase four. From February to July 2010 a 
scientific evaluation was carried out by a team from the 
University of Edangen-Nuremburg Germany. The outcomes 
were fairly satisfactory and the recommendations were for 
the ISTP team as a whole to continue in the direction of the 
learner-centred concept, improve school quality and teacher 
professionalism, boost self-esteem of students by helping 
them cope with class heterogeneity and reduce training 
duration for Multiplicators from two years to six months. 

The main focus of phase five is to enforce monitoring and 
mentoring of teachers, continue with lesson observation and 
post-lesson discussions with teachers, conduction of 
demonstration lessons, facilitation of training workshops for 
students on peer education, health and HIV/AIDS issues and 
gender awareness, hold special training workshops for newly 
recruited teachers, set up pedagogic rooms in the various 
schools, and promote environmental education (including 
water monitoring and Wins Water Champion Award- Africa). 
 
From inception till present, the programme has received 
support from the German Development Service (DED), 
Evangelischer Entwicklungsdienste.V (EZE), and German 
Protestant Development Service (EED) and more recently 
from Bread for the World - Protestant Development Service, 
Germany. (ISTP Journal of 24th April, 2010). 
 
The objectives are achieved through the training of teacher 
trainers, on-the-job training of teachers, school visits, and 
conduction of workshops for teachers at subject levels, 
workshops for school administrators, school club 
coordinators and peer education for students. The teacher 
trainers trained by the ISTP are called Multiplicators. After a 
full time training of between one to two years, they are 
posted to various schools where they carry out the 
multiplier activities of the ISTP concept. There is continuous 
pedagogic update of Multiplicators to equip them with 
modern and quality trends in education. There is continuous 
monitoring by ISTP Pedagogic Advisers of the CBC and PCC 
education departments. 
 
The duties of pedagogic ISTP Multiplicators relating to 
instructional supervision include monitoring of teachers‟ 
attendance, regularity and effectiveness in the classroom, 
checking and marking of lesson notes/lesson plans, checking 
of schemes of work/diary of work, observing teachers‟ 
lessons, assessing the need of, planning for and facilitating 
pedagogic seminars/workshops at school levels, organising 
teachers to work in groups for the purpose of scientifically 
finding solutions to identified problems in the school, 
moderating examination questions and marking guides, 
providing guidance and assistance to new/inexperienced 
teachers and evaluation of instructional improvement. 
 
Worthy of note is the fact that we are at the onset of the third 
millennium and it is a time when phenomena are generally 
evolving faster than ever before and the evolutions in these 
phenomena have a lot to bear on the educational system. This 
is drawn from the idea of Adeyemo (2000) where he holds 
that education and politics are symbiotic and that no 
educational system can escape from the political community 
in which it operates; the system must reflect what the 
politicalcommunitywants it to do. The educational sector is 
the major sector which determines economic growth and 
hence development and political stability of a nation. To this 
end the school system is obliged to structure its principles 
such that learners are adequately prepared during their time 
of schooling to be eligible to compete in the local and global 
job market thereafter. These rapidly changing trends include 
changes in the demands of the government, changes in 
community expectations, constant fiscal crisis, decline in 
qualityand quantity of teachers, changes in core values, 
changes in demand for education, technological changes, 
changes in the student population, changes in the family 
structure, changes in perceptions of efficacy among teachers 
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as a logical consequence of the above changes (The Sector 
Wide Approach on Education, 2005). 
 
Out of these phenomena that of constant fiscal crisis seems to 
be the most influential; reason being that almost every sector 
of the economy besides intending to serve the citizens in their 
domain of expertise has as main aim profit maximisation. 
This implies that proprietors are bound to be more 
meticulous about the use of resources in their establishments 
be they human, financial or material. The schools are the 
establishments of interest in this study and the most practical 
way to ascertain that the personnel are using the resources 
rightly is by supervision and a performance appraisal. The 
ISTP Multiplicators are part of the human resources in the 
Education Department of the CBC and a performance 
appraisal of their work is relevant in the said meticulous 
management of resources. 
 
Furthermore, another prevailing factor in the context of this 
study is the professional status of a bulk of the teachers in the 
Education Department of the CBC; they mostly have academic 
degrees and this is being compensated by continuing 
professional assistance through the pedagogic ISTP team. 
Therefore to do a performance appraisal of the work of these 
internal supervisors from the teachers‟ perspective is as 
relevant as taking measures to manage the material, financial 
and human resources in the system properly. 
 
From an economic perspective, a performance appraisal is 
likely to ensure better management of scarce resources as 
problems or weaknesses will be identified and addressed. 
From an academic perspective, the secondary education sub-
system is plagued by many problems, some of which can be 
addressed by the pedagogic ISTP Multiplicators. Research 
findings have shown that supervision of instruction in 
schools is inadequate; for example according to Titanji and 
Yuoh (2010) Regional Pedagogic Inspectors of English 
Languageare not doing their job at acceptable levels and 
good interpersonal relationships do not exist between 
teachers and Regional Pedagogic Inspectors of English. 
Commenting on these findings they wrote “ineffective 
instructional supervision hurts teachers, students and 
schools as formal organisations. It deprives teachers of in-
service development opportunities, especially within a 
context wherein many teachers have not received any 
professional training prior to assuming teaching 
responsibilities”. All these situations point us to the 
significance of effective supervision of instruction in the 
school system. 
 
The study is carried out in a context when “supervisors and 
teachers engage in dialogue for the purpose of improving 
instruction which logically should contribute to student 
improved learning and success” (Hoy & Forsyth, 1986; 
Sergiovanni &Starratt, 2002; Sullivan & Glanz, 1999;) cited in 
Baffour-Awuah, 2011.Accordingto the same author, many 
researchers believe that supervision of instruction has the 
potential to improve classroom practices, and contribute to 
student success through the professional growth and 
improvement of teachers. Supervision is viewed as a co-
operative venture in which the supervisor and the teacher 
engage in dialogue seeking solutions to problems that impede 
higher levels of teacher performance. 
 
All of these buttresses the fact that supervision is one of the 
solutions to the problems plaguing the school. In the Sector 

Wide Report on Education (2005), chapter four states as 
objective the amelioration of the efficiency and quality of 
education and the sub objective is to significantly reduce 
school dropout in secondary general education. The 
considerations for this in secondary general education 
according to this same report is to bring the completion rate 
from 27% in 2003 to 35% by 2015 in the first cycle and from 
11% in 2003 to 13% by 2015 in the second cycle. This can be 
attained by ensuring the proper functioning of the internal 
supervisory system of instruction in the schools. 
 
METHODOLOGY 
This study used the case study research design. This design 
requires the collection of data using a questionnaire, 
interview guide or a combination of both instruments. For the 
purpose of this study data were collected using the 
questionnaire. This is a design which is geared towards a 
thorough understanding of a given unit under study. In the 
context of this study the unit under investigation was the 
internal supervisors of instruction in CBC secondary schools 
of the NWR of Cameroon, known as the pedagogic ISTP 
Multiplicators. 
 
In addition, a close ended questionnaire was used in order to 
collect data from many teachers about the performance of 
the pedagogic ISTP Multiplicators who are charged with 
instructional supervisory responsibilities within the CBC 
education sub-system. This design was chosen for the study 
because the researcher intended to provide a thorough, in-
depth and comprehensive and well-ordered information on 
teachers‟ performance appraisal of the said internal 
supervisors of instruction in the aforementioned unit. 
 
The study area was found in the NWR of Cameroon. It 
covered five of the eight divisions of this region. The study 
was carried out specifically in the CBC secondary schools 
found in this region. The schools are six in number and are 
distributed as shown on table 3. 
 

Table3: Distribution of schools in the study area by 
division and sub- division 

Division Sub-division Name of school 

Boyo Belo 
Baptist Comprehensive 
High School (BCHS) 
Njinikem. 

Bui 
Kumbo 
Central 

Chaffee Memorial 
Baptist College (CMBC) 
Kumbo. 

Donga 
Mantung 

Ndu 
Joseph Merrick Baptist 
College (JMBC) Ndu. 

Mezam Bamenda III 
Baptist Comprehensive 
College (BCC) Nkwen. 

Mezam Bamenda II 
Baptist High School 
(BHS) Mankon. 

Ngoketunjia Ndop Central 
Baptist High School 
(BHS) Ndop. 

 
This study used the proportionate and random sampling 
techniques. The reason was to ensure that teachers from all 
the schools were represented in equal proportions. There 
were a total of 179 teachers in all the schools and the sample 
was made up of 127 of these. The number of respondents 
from each school was obtained by multiplying the number of 
teachers in the school by two- thirds (2/3). This operation 
was performed and any answer with a decimal value of less 



International Journal of Trend in Scientific Research and Development (IJTSRD) @ www.ijtsrd.com eISSN: 2456-6470 

@ IJTSRD     |     Unique Paper ID – IJTSRD29265      |     Volume – 3 | Issue – 6     |     September - October 2019 Page 919 

than 0.5 after the whole number was rounded off to the 
nearest whole number and where the decimal value was 
greater than 0.5 it was rounded up to the nearest whole 
number. 
 

Table 4: Distribution of sample by schools 

Name of 
school 

Number of 
teachers (minus 
Pedagogic ISTP 
Multiplicators) 

Number of 
teachers 

constituting 
the sample 

BCHS 
Njinikijem 

30 20 

CMBC Kumbo 25 17 

JMBC Ndu 38 26 

BCC Nkwen 28 19 

BHS Mankon 39 26 

BHS Ndop 29 19 

Total 179 127 
 
The instrument used for data collection in the study was a 
Likert type questionnaire with structured items on the 
summated rating scale. The questionnaire was backed by a 
cover letter from the University of Buea authorising for 
research to be done in the schools concerned  

The data collected from the field were analysed aided by the 
use of statistical packages for social sciences (SPSS) version 
21.0 for windows. Results were reported using descriptive 
statistics (such as frequencies, percentages and means). 
 
The one-way student t- test was used to compare mean 
scores of respondents in the items pertaining to the research 
questions. For items in section B of the instrument (those 
which pertained to the research questions) their coded 
values were used to compute means. In doing this all „strongly 
agree‟ and „agree‟ responses were summed up and all the 
„disagree‟ and „strongly disagree‟ responses summed up. This 
is because these two broad groups of responses are positive 
and negative, respectively; the difference is only in the degree 
to which the responses in those groups differ. Their means 
were then computed as means favourable and unfavourable 
for each group of items relating to the research questions. 
These gave an avenue to compare means and the outcomes 
used as a basis on which to accept or reject the hypotheses of 
the study. 
 
The mean scores which were statistically significantly lower 
than the expected mean led us to reject the alternative 
hypotheses and accept the null. Alternatively, where the 
mean scores were statistically significantly high the null 
hypotheses were rejected and the alternative hypotheses 
accepted.

 
FINDINGS 
The findings of this paper are presented according to the main issue under investigation  
 

Table 4: Appraisals of the usage of interpersonal skills 

ISTP Multiplicators’ Attributes 
% Responses 

SA A D SD 

The relationship between the ISTP Multiplicator(s) and the teachers is characterised 
by mutual respect for each other. 

17.5 18.3 40.5 23.8 

The ISTP Multiplicator(s) in my school see(s) me as a good teacher and one who can 
do 
better in the teaching profession 

16.7 29.4 31.0 23.0 

The ISTP Multiplicator(s) of my school use(s) the authoritarian approach in 
supervision of instruction 

34.9 23.0 25.4 16.7 

The ISTP Multiplicator(s) of my school use(s) the democratic approach in supervision 
of 
instruction 

8.0 21.6 33.6 36.8 

The ISTP Multiplicator(s) of my school use(s) the laissez-faire approach in 
supervision of 
instruction 

12.0 18.4 42.4 27.2 

The nature of communication between the ISTP Multiplicator(s) and teachers is one-
way 

34.9 31.0 23.0 11.1 

The nature of communication between the ISTP Multiplicator(s) and teachers is 
reciprocal 

4.0 23.4 35.5 37.1 

The ISTP Multiplicator‟s/Multiplicators‟ language and context of communication to 
teachers is within reach. 

9.6 33.6 24.8 32.0 

The ISTP Multiplicator(s) of my school is/are a good listener(s) 7.9 30.2 34.9 27.0 

He/she/they listen(s) to teachers‟ complaints/difficulties 7.9 27.0 25.4 39.7 

He/she/they suggest(s) timely solutions to teachers‟ complaints and difficulties 5.6 19.8 31.7 42.1 

The ISTP Multiplicator(s) pose(s) himself/herself/themselves as a „know all‟ 15.9 41.3 25.4 17.5 

He/she/ they use(s) interpersonal skills 4.8 21.4 20.6 53.2 
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Figure 1: Bar chart representation of responses on use of interpersonal skills 

 
Table 5: Distribution of responses on usage of interpersonal skills 

Response Frequency Percentage 
SA 6 4.8 
A 27 21.4 
D 26 20.6 

SD 67 53.2 
Total 126 100 

 

 
Figure 2: Bar chart of responses on usage of interpersonal skills 

 
The table reveals that out of 126 respondent’s majority strongly disagreed and disagreed to the fact that the Multiplicators 
make use of interpersonal skills; 93 respondents accounting for 73.8% as against 33 strongly disagreed and disagreed that the 
Multiplicators make use of interpersonal skills in supervision of instruction giving a percentage of 26.2%. This gives a negative 
picture on the whole; so, they do not use interpersonal skills at acceptable levels. This might either be because the 
Multiplicators did not develop these skills during training or their working conditions do not motivate them to use 
interpersonal skills at acceptable levels. 
 
Effect of respondents’ gender on their view of use of interpersonal skills by pedagogic ISTP Multiplicators 

Table 6: Effect of gender on pedagogic ISTP Multiplicators’ disposition to listen to teachers 
ISTP Multiplicators listen to teachers’ complaints/difficulties 

SD TOTAL 
GENDER SA A D 

Male 6(8.7%) 27(39.1%) 16(23.2%) 20(29.0%) 69(100%) 
Female 3(6.50%) 6(13.0%) 9(19.6%) 28(60.9%) 46(100%) 
Total 9(7.8%) 33(28.7%) 25(21.7%) 48(41.7%) 115(100%) 
      χ2 = 13.601, df = 3, P =0.004 
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A significantly higher proportion of female respondents (60.0%) strongly believed that ISTP Multiplicators do not listen to 
teachers‟ misfortunes while up to 39.1% of males believe they do listen (χ2 = 13.601, df = 3, P = 0.004). Both the female (52.2%) 
and male (31.9%) respondents agreed that the ISTP Multiplicators pose themselves as „know all‟ (χ2 = 9.039, df = 3, P = 0.029). 
 

Table 7: Effect of gender on View of ISTP Multiplicators’ attitude towards teachers during observation 

Gender 
The ISTP Multiplicator(s) pose(s) himself/herself/themselves as ‘know all’ 

Total 
SA A D S 

Male 10(14.5%) 22(31.9%) 20(29.0%) 17(24.6%) 69(100%) 
Female 10(21.7%) 24(52.2%) 8(17.4%) 4(8.7%) 46(100%) 
Total 20(17.4%) 46(40.0%) 28(24.3%) 21(18.3%) 115(100%) 

            χ2 = 9.039, df = 3, P =0.029 
 
Effect of respondents’ current position on their view of approach used by pedagogic ISTP Multiplicators 

Table 8: Effect of position on view of the laissez faire attitudes of pedagogic ISTP Multiplicators to teachers 
during observation 

Position of 
respondent in school 

The ISTP Multiplicator(s) of my school use(s) the laissez-faire 
approach in supervision of instruction 

 
 

Total SA A D SD 
Principal 0(0.0%) 0(0.0%) 2(100%) 0(0.0%) 2(100%) 

Vice Principal 0(0.0%) 0(0.0%) 3(100%) 0(0.0%) 3(100%) 
Head of 

Department 
8(23.5%) 7(20.6%) 7(20.6%) 12(35.3%) 34(100%) 

Teachers 6(8.0%) 12(16.0%) 38(50.7%) 19(25.3%) 75(100%) 
Others 0(0.0%) 3(50.0%) 1(16.7%) 2(33.3%) 6(100%) 
Total 14(11.7%) 22(18.3%) 51(42.5%) 33(27.5%) 120(100%) 

           χ2 = 22.942, df = 12, P =0.028 
 
Concerning views on use of the laissez- faire approach the trend varied from negative to positive views with a drift down the 
hierarchical ladder (χ2 = 22.942, df = 12, P = 0.028). The same pattern was noticed in their views of use of interpersonal skills 
(χ2 = 22.908, df = 12, P = 0.029). 
 

Table 9: Effect of position on view of use of interpersonal skills by ISTP Multiplicators 

Position of respondent in school 
use of interpersonal skills by ISTP Multiplicators  

Total SA A D SD 
Principal 1(50.0%) 1(50.0%) 0(0.0%) 0(0.0%) 2(100%) 

Vice Principal 1(33.3%) 0(0.0%) 1(33.3%) 1(33.3%) 3(100%) 
Head of Department 2(5.7%) 5(14.3%) 10(28.6%) 18(51.4%) 35(100%) 

Teachers 2(2.7%) 17(22.7%) 13(17.3%) 43(57.3%) 75(100%) 
Others 0(0.0%) 3(50.0%) 1(16.7%) 2(33.3%) 6(100%) 
Total 7(68.0%) 26(21.5%) 25(20.7%) 64(52.9%) 121(100%) 

             χ2 = 22.908, df = 12, P =0.029 
 
Effect of respondents’ duration of teaching experience on their view of use of interpersonal skills 
Responses based on the number of years of professional experience of respondents significantly influenced two important 
attributes about the ISTP Multiplicators. Respondents with less than 5 years (43.8%), between 5-10 years (40.7%) and between 
15-20 years (48.3%) of experience strongly disagreed with the existence of any reciprocal communication between the ISTP 
Multiplicators and teachers. Those between 10-15 years (60.7%) and > 20 years (37.5%) of experience disagreed with the claim 
(χ2 = 25.498, df =12, P = 0.013). 
 
On the other hand, despite the strong disagreement over the use of interpersonal skills by the ISTP Multiplicators, the 
intensities of their responses were significantly variable (χ2 = 21.590, df = 12, P = 0.042). 
 

Table 9: Effect of duration of professional experience on communication between pedagogic ISTP Multiplicators 
and teachers 

Duration of professional experience of 
respondent 

The nature of communication between the ISTP 
Multiplicator(s) and teachers is reciprocal 

 
 

Total SA A D SD 
< 5 years 0(0.0%) 8(50.0%) 1(6.3%) 7(43.8%) 16(100%) 

5 – 10 years 1(3.7%) 7(25.9%) 8(29.6%) 11(40.7%) 27(100%) 
10 – 15 years 0(0.0%) 3(10.7%) 17(60.7%) 8(28.6%) 28(100%) 
15 – 20 years 1(3.4%) 5(17.2%) 9(31.0%) 14(48.3%) 29(100%) 

> 20 years 3(12.5%) 6(25.0%) 9(37.5%) 6(25.0%) 24(100%) 
Total 5(4.0%) 29(23.4%) 44(35.5%) 46(37.1%) 124(100%) 

        χ2 = 25.498, df = 12, P =0.013 
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Discussion of findings for Hypothesis  
The null hypothesis accepted states that the pedagogic ISTP 
Multiplicators do not use interpersonal skills in supervision 
of instruction at acceptable levels. ISTP Multiplicators are to 
make use of interpersonal skills if the supervisory process 
must go on smoothly and be productive enough to improve 
staff competence. This finding is consistent with the opinion 
of Callahan, Clark and Kellough, (1992) who hold that in 
exercising these interpersonal skills the supervisor has to 
provide adequately for individual differences of the teachers 
and to do this, “the supervisor must know something about 
the teacher‟s strengths, weaknesses, interests, goals, 
backgrounds and attitudes and such information may be 
obtained using tools like observation, conferences and 
questionnaires”. 
 
Interpersonal skills extend to the area of building 
relationships with protégés. This includes verbal and non-
verbal communication with teachers. Petty (2004) holds that 
supervisors‟ expectations affect teachers‟ performance in the 
direction of that expectation. This implies if a supervisor 
thinks a teacher is good he gets better and on the contrary if 
the supervisor thinks the teacher is bad he gets worse. Petty 
adds that this self-fulfilling prophecy is operational in almost 
every conceivable teaching- learning situation from nursery 
teaching to the teaching of adult professionals. Hence, the 
pedagogic ISTP Multiplicators have to key into their role with 
the mindset that their clients are good and can become 
better. Findings on this aspect of pedagogic ISTP 
Multiplicators‟ view as to whether the teachers are good and 
can become better revealed the figures 54% who strongly 
disagreed and disagreed to the claim as against 46% who 
agreed and strongly agreed with the claim. A mindset of 
optimism about clients will consciously or unconsciously be 
revealed in the nature of interpersonal relations between the 
supervisor and the teacher thereby, encouraging the teacher 
to put in his or her best. With this in mind the pedagogic ISTP 
Multiplicators would likely treat the teachers as such (that is, 
as people who are headed for success) thereby, increasing 
their chances of becoming better practitioners. 
 
In addition, pedagogic ISTP Multiplicators have to use the 
various forms of power with care because; according to Mbua 
(2003) if a boss applies these forms at random the results 
may be undesirable thereby, affecting the supervisory 
process negatively. 
 
Another aspect of interpersonal skills which findings 
revealed that it is not used by the Multiplicators includes; the 
right levels, models and dimensions of interpersonal 
communication. To be able do this Buber‟s, (1970) theory 
cited in Wood (1999) gives the way out. The I-Thou level + 
the transactional model=standard dimension of interpersonal 
communication which immerses the Multiplicators in 
empathy; this is the threshold of the real professional help to 
the teacher, Westbrook et al, (2009). Prochaska & 
Diclemente, (1986) wrote “clients differ in what they bring to 
therapy andconsideration of these factors by the 
Multiplicators can ease the development of a good 
relationship”. These facts have often been neglected; that is 
why 65.9% of responses on one- way nature of 
communication were affirmative as against 34.1%, 72.6% of 
the responses denied that the Multiplicators‟ communication 
is reciprocal as opposed to 27.4% who‟s views on this was 
affirmative. 

A significant advantage of the I-Thou level of communication 
is advanced by Stewart (1986) when he writes “only in I- 
thou relationships do we become fully human and there we 
discard the guises we use most of the time and allow 
ourselves to be completely genuine in interaction.” Wood‟s 
(1999) transactional model of interpersonal communication is 
ideal for adoption by the pedagogic ISTP Multiplicators 
because according to this model, interpersonal 
communication is continuously a changing process and not 
static so that the pedagogic ISTP Multiplicators should “label” 
teachers and penalise them consciously or unconsciously for 
a “prejudice” they may have harboured against the client for 
some time. The other strength of this model is that it does not 
label one person „sender‟ and the other receiver. Instead they 
are both termed communicators participating equally and 
often simultaneously in the process. Aegyle and Dean (1965) 
cited in Weitz (1974) also suggest that eye contact and 
distance balance each other out so that approach and 
avoidance tendencies are equalised at the level of eye contact 
and distance chosen as “comfortable” by „interactants‟. 
 
Movement and gestures should equally be managed with care 
because they though being non- verbal are capable of passing 
messages across to the client whether when the 
“communicator” was intentional about it or not. Dittmann 
(1972) cited in Weitz (1976) opines that body movements 
occur at times of „nonfluency‟ in verbal interactionand may 
possibly accompany the speech encoding process within the 
individual. To Scheflen (1972) cited in Weitz body language 
acts as control mechanism monitoring the interaction and the 
„interactants‟ within it. Every comment a person makes and 
every action in which he engages can be subject to 
attributional analysis by self and by others. Other ways of 
building a positive supervisor- teacher relationship include 
the following: listening, advising: deflecting probing and 
reflecting. 
 
Gaining power and influence is an aspect of interpersonal 
skills which from findings the pedagogic ISTP Multiplicators 
are below standard as more than half of the respondents hold 
that the pedagogic ISTP Multiplicators adopt the 
authoritarian style (57.9%) in supervision of instruction 
while only 29.6% attest to their use of democratic style. To 
Whetten & Cameron (2011) supervisors must display a 
balanced view of power watching against overuse (abuse) of 
the power wielded to them by virtue of their position in the 
organigram; this when it happens can breed resistance from 
the teacher which is an outright inhibitor to the success of 
supervision and professional growth. They must equally 
watch against an underuse of the said power because it 
would breed laissez- faire as manifested in absenteeism, use 
of class time for irrelevant discussions, absence of lesson 
planning and lateness on the part of the teachers. This power 
should be properly used in managing interpersonal conflicts. 
This begins with diagnosing the focus and source and 
choosing the right strategy to solve it (Whetten & Cameron, 
2011). 
 
Being a good listener is one of the interpersonal skills which 
from findings is only made use of very timidly. Prove of this is 
the aggregate positive and negative scores on the item “The 
ISTP Multiplicator(s) of my school is/are a good listener(s). 
Only 38.1% of the responses were positive as against 61.9% 
for negative responses on this item. Asto whether they listen 
to teachers‟ difficulties and complaints we had only 34.9% of 
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respondents with positive responses on this; meaning that up 
to 65.1% of them attest that the Multiplicators do not listen to 
them. This is contrary to the plea of Petty (2004) when she 
advances that a listening ear soothes the client and facilitates 
the two (therapist and client) to find the appropriate solution 
to the issue at hand. 
 
Recommendations of the Study 
Based on the findings and conclusions arrived at the 
following recommendations were made to the various 
categories of people who are prospective beneficiaries of the 
findings of this study: 
 
The Education Secretary of the CBC 
The education secretary of the CBC should visa for a change 
in the way the pedagogic ISTP Multiplicators function in the 
system. They should have a road map/calendar of activities 
prepared to show quantitative evidence as to the number of 
teachers with whom they are currently working at a given 
period and a chart duly prepared by the pedagogic ISTP 
Multiplicator and his/her protégé to show areas of 
professional development achieved within a given period. 
This period could range from one month to one term 
depending on the nature of the predicament that was earlier 
on identifiedand worked upon. In this way the Multiplicators 
will be given every provision to display their expertise at full 
range without any reason for haste. This also rolls out any 
possibility of wanting to use the same supervisory 
approaches for all teachers irrespective of their individual 
needs and longevity in the profession. 

The ISTP Coordinator 
It was also recommended that the ISTP Multiplicator should 
consider increasing the duration of training for the 
Multiplicators seeing that findings revealed the possession 
but mediocre use of knowledge and further investigations 
revealed same mediocrity in usage of the skills that should 
validate their possession of the expertise. The extended 
training duration should be dedicated to internships in order 
to give them ample opportunity to match theory with practice 
before they graduate. 
 
It was also recommended to the ISTP coordinator that an 
award be designated and given from his office to the best 
performing Multiplicator annually. This will serve as a form 
of motivation to the Multiplicators to do their job well. 
 
The Principals of CBC secondary schools in the NWR 
It was also recommended that a support dialogue between 
the principal (of the school concerned) and the pedagogic 
ISTP Multiplicators be introduced and done on as regular 
basis as once every month. This is a school-level discussion 
between the principal and each of the pedagogic ISTP 
Multiplicators one-on-one. It is a conversation about 
performance needs in order to address the needs. The use of 
a Performance Improvement Plan for each pedagogic ISTP 
Multiplicator was also recommended. This plan has a formal 
structure and can be used for notifying a pedagogic ISTP 
Multiplicator of “unacceptable” performance. Both tools may 
be usedfor all pedagogic ISTP Multiplicators, regardless of the 
entry level and duration of the “therapy” for them. The tools 
may also be used independently of each other. Table 10 
shows the differences between the two processes. 

 
Table 10: Tools to increase efficiency of pedagogic ISTP Multiplicators 

 Support dialogue Performance improvement plan 

Purpose 
For Multiplicators who are in need of additional 

support. These Multiplicators attempt to fulfil the 
Standards but are often ineffective. 

For Multiplicators whose work is 
unsatisfactory 

Initiates process Principal or Multiplicator Principal 

Documentation 
Form provided: none. 

Memo or other record of the discussion/other 
forms of documentation at the school level. 

Form required: performance improvement 
plan. 

School level/ISTP coordinator is notified. 

Outcomes 

Performance improves to proficient discontinue 
support Some progress- continue support. No 

progress the Multiplicator may be redeployed to 
the training centre. 

Sufficient improvement- recommendation 
to continue status as Multiplicator. 

Inadequate improvement- recommendation 
to either cease being a Multiplicator or 

redeploy to training centre. 
Source: Adapted from Mecklenburg county public schools Teacher Performance Evaluation (TPE) System (2012/ 

2013) Handbook. 
 

The ISTP Multiplicators 
It was recommended that the Multiplicators should put 
themselves to task responding to the appraisal of their 
clients. This can be achieved if their point of departure is 
a desire to help the teachers become better practitioners 
than they were before their interaction. This has the benefit 
of helping them trace the way forward in their functions as 
„helpers‟ of teachers. This may be facilitated by the analogy 
of the Multiplicator-teacher relationship to that of the 
physician- his patient. The physician‟s first joy is to see the 
patient cured before the remunerative part which follows 
thereafter. 
 

The teachers of the CBC secondary schools in the NWR 
It was recommended that these teachers be more eager and 
more available to the Multiplicators. In this way, they might 
help the Multiplicators to help them better given that they 
make the first move towards their supervisors, inviting them 
to observe their lessons, owning up to specific challenges 
and letting the Multiplicators attend to them. In this way, the 
Multiplicators would be moved to the point of being more 
intentional about individual teachers‟ needs. 
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