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ABSTRACT

Students who experience dearth in their lingu
resources, particularly in English, do not justidgm
single type of communication strategy dur
breakdowns in communication, but rather
combination of sevetaCSs that manifests the
strategic competence in communication. This stg(
geared to assess what, how, and why communic
strategies were deployed. To support this assera
corpusbased method was used to collect and anz
corpus elicited from 158 tertiary students through o
interviews and focusedroup discussions. Identifie
CSs were further given quantitative analysis base
how many times the strategies appeared in
students’ responses. Findings revealed six n
categories of CSwhich include fifteen sub strategi
of which ‘filler as a ‘time stalling strategy’ we
found to be the dominant among others such as
avoidance, message abandonment, circumloct
gesturing, restructuring, code switching, lengthk
sound, repetition, selfitiated repair, appeals fi
help, adaptors, mumbling, and omiss

KEY WORDS: strategic competence, communicat
strategies, sub strategies

INTRODUCTION

Communication strategies are considered to
important aspects of communicative compete
which must be irdggrated into the other compone
that comprise it (linguistic, sociolinguistic, a
discourse) (Canale & Swain, 1980). Th
communication is not just about the speak
knowledge in grammar and sociolinguistics, buts!
also of the speaker’s abilityotcommunicate hi
thoughts in the face of difficulties. This has It
researcher to investigate on the students’ sti@
competence which aims to whether prove or disp
that students who lack linguistic resources de|

communication  strategies faced with

communication breakdowns.

wn

Canale & Swain (1980) define strategic compete
as the knowledge of verbal and ~verbal
communication strategies that are recalled
breakdowns in communication. Spromberg (2C
highlights Dorneyei and Thur’s (1991) concept of
strategic competence as an ‘e-present, potentially
usable inventory of skills that allows a speake
negotiate messages and resolve problems, ¢
compensate for deficiencies in any of the undeg
competencies. Thus, using ( enable speakers to
overcome difficulties in communication (Ce-
Murcia, et al., 1995).

L2 speakers experience certain limitation w
communicating in a language which is not of ti
own due to their lack of linguistic resources (fEae
& Kasper 1978)lt is in this perspective that speak
need to learn how to regulate and modify spe
within a conversation so that they could plan, &t
appropriate  words, and reduce complexity
utterances (Blum & Levenston, 1978). Ability
regulate and modify peech is performed L
strategically competent speakers. However, de
national and international researches have
conducted on this area of study, skills that
supposed to address problems during communic
are given minimal attention in thegion where the
study has been conducted.

Established perspectives of authors and gaps |
addressed through this investigation are hi
associated with problems which are usually defiai
the other underlying components of communica
competenceAppropriate and relevant design of sk
trainings can only be done when problems are gle

@ IJTSRD | Available Online @ww.ijtsrd.con | Volume — 3 | Issue — 1 | N@ec 201!

Page: 760



International Journal of Trend in Scientific Res#aand Development (IJTSRD) ISSN: 2-6470

determined and defined. So that future researche
arrive to the design of skills training appropridbe
the strengthening of strategic competence, tludy
will embark on identifying what CSs are employed
L2 students and when they are likely recallec
compensate for deficits. An inventory of CSs, tlgio
this investigation, will help in determining studgr
limitations in oral communication; by dc so, future
researches can properly address such limiti
through appropriate and relevant skills traini

Research Methodology

The corpusased method was used to collect
analyze studentsstrategic competence through
appearance of communication strategies in
utterances. Students engaged in spe-making
processes to gather data through schedulral
interviews and focused group discusss (FGD). A
00:02:19 video clip was used elicit the utterance
during the oral interviews and the FCprovided the
respondents opportunities to expreshat happenec
why they did base ohow they felt about the enti
experience (the contents of the video, t
limitations, and etc.). In theselection of the
respondents, the stratified purposive samplwas
used. The criterion sampling, which made
technique purposive, was done to limit ¢
sufficiently represent the all the colleges in SD-
main campus; mainly, the respondents were led
in oral communication courses. However, there w
need to reduce the 333 students who qualifiedhe
set criterion, hence the stratified random samg
was used. A total of 158 tertiary students v

SUECES Description

Tablel. Communication Strategies of Tertiary Students

different fields of specializatic and year levels,
enrolled in oral communication were the respond
of the study.

Responses were recorded, transcribed, anal
tagged, allied and treated. Frequency counts w
used as the statistical treatment to determine
number of instances when CSs ored during the
speech-making processeResults of the treatme
were tabulated and interpret

Results and Discussion

Results revealed a tally of sixteen communica
strategies used by tertiary students who were-
native speakers of English. Presented in the -
below are identified communication stratec
distributed into various categories according tov|
and wten they are used in communicatiAccording
to Cabaysa and Baetiong (2010), affective fac
have a powerful impact on language learning whe
the anxiety of learners led to withdrawal from
learning experienceBased on the derived respons
seveanl factors related to the students’ experier
deficits were associated to anxiety which led ther
either take risks and utilize available langu
resources or withdraw from the learning experie

The communication strategies employed by

students are divided into four categories whiche
described using the taxonomy of communica
strategies of CelcBturcia, Corneyei, and Thurell
(1995) and Dorneyei and Scott (19!

Sample Responses

Avoidance/ Reduction Strategie

Message tﬁﬁngﬁe%rggizﬁgeD& ...she rand across the girl... and hug
9 her... they hug each other, ther{(smiles, | 89 | 56.3%|1 | 4.5
Abandonment | of some language
e looks at the recorder and left her seat)
difficulty.
A5: ...l see a picture with... she have a
Omission sister and he tried to...to have a... she’'s| 46 | 49.1%| 3 | 13
have a diary...
Reducing the
message by
. avoiding certain )
Top!c language B28: ..then... the monster... the 63 |399%l2 |8
Avoidance .| monsss...ter...its house...
structures or topics
considered
problematic.
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Achievement / Compensatory Strategie

Circumlocution

Exemplifying or
describing the
properties of the
target object or
action.

A2: ...and it's moving and morphs into
something like blobs of ink come out...
jumping up and down...

52

32.9%

5 |11

Code
Switching

Employing L1
words (in this
case, Tandaganor
& Filipino) in L2
speech.

C21: ...thers’s ahh... some abject... na
lumalabas sa notebook na... like a gel n
itim?...

A73

46.2%

Nonlinguistic
Means:
lllustrators
Adaptors

A type of gesture
used to illustrate
the verbal messag
they accompany tc
indicate size or
shape of an object

?(behavioral)

55

34.8%

4 |95

Touching
behaviors and
movements that
indicate internal
states typically
related to anxiety
or arousal

(behavioral)

82

51.9%

2 | 115

Restructuring

Abruptly
interrupting the
original message
by a more
convenient
structure.

A2:...and | think...she... ev...everything
just over the place...

oz

64.6%

Stalling/ Time Gaining Strategie:

Fillers

Using
unlexicalized
filled pauses such
as ‘umming’ and
‘erring’ or using
short utterances ta
what are almost
like phrases, like
‘as a matter of
fact’

B16: ...all...all his bad

confes...ahh...ahh... aw... all his bad...
ay...ay...ay...so...ay...ay...she...ay...sh
wrote in the book....

D
=
N

70.9%

Lengthened
Sound

83

52.5%

Repetition

Repeating a word
or a string of
words
immediately after
they were said

A3: ...but...and then...she’s going
to...am...fix the book again...

97

61.4%

Self-Monitoring

Self-initiated
Repair

Making self-
initiated

C13:...sometimes...the voice
sorry...sometimes saying sorry is

89

corrections in

not...ahm...a hard one...

56.3%

1] 45
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one’s speech after
the form has been
uttered

Interactional Strategies

Turning to the
interlocutor for
assistance by
asking explicit or
implicit questions
concerning a gap
in the speaker’s L2

Appeals for

help mam?

A64: ...when the notebook
is...she...he...the monster...unu yadto

55 [ 34.8%|2 |95

Expressing that
one did not
understand
something
properly either
verbally or
nonverbally

Expression of
non-

understanding that?...

D51: ...then... they have a...a... they haye
a... they have a diary?....then what's

74 149.4%|1 |7

Others

Swallowing or
muttering
inaudible word/s
whose correct
from the speaker i¢
uncertain

Mumbling

A4T: the girl slept. .(inaudible word)...on
the stairs...unu ba?...then she ran away}|..

47 |29.7%|1 | 12

The corpus revealed how the definition of e
communicated strategy can be expanded base
how they were used by the respondents. To
clarity on how the researcher came up with therég
given in the table above, each category is a niel
respoise category; hence, the figures found wi
categories will not total to the number of responid
since the students have used a combination of
strategies in one decoded dafhe table provides
summary of how the corpus were analyzed anc
rarked based on the frequency of their appearan
the students’ speech.

It is claimed in this study that the students use
combination of communication strategies

communicate the message they wanted to exg
thus the definitions provided in the onomy of
Spromberg (2011) can not be limited to its defamit|
Take for instance fillers as the most frequenttstya
used by the respondentiross categori; fillers
according to Spromberg’s (2011) are used as p:
to rethink. Rephrase or enhance sseges. But |
closely evaluated, it can be seen in the sal
responses that fillers (filled and unfilled) appeshin
almost all sample responses including in the redu:
strategies. Fillers were also used to avoid cepaits

of the prompt which thestudents thought were
difficult parts to structure a senter While the
prompt continues to move along its plot,
respondents continue to use the fillers, si
lengthening the sound of that filler, so that ticewld
skip saying anything about whatey saw from the
prompt.

However, how fillers generally appeared in the csl
revealed consistency of Sprombe definition of
how fillers likely appear in regulating and modifgi
speech. As said already, fillers appear in moghe
samples given in the table above. They are usek:
restructuring messages,when nonlinguistically
illustrating something relateto their message, when
selfcorrecting their speech, and m«

While in an initial account of the corpus, it w
presumed that code switching from L2 to L1 mi
result to the dominant communication strategy dy
the entire course of data gathering. tever, the
students’ willingness to get their messages aqoos
them at a stance where they could regulate
modify their utterances using communicat
strategies. However, it was through the focused
discussion that they were not aware that wthey
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were doing were strategies as they appeared to
natural response, seemingly like signals comingi
the brain that required them to actually say somgt
because they we asked and expected to (¢
something).Going into the specific categor, there
are six categories of strategies which were foun
the corpus: reduction strategies, compensat
strategies, stalling strategies, tmonitoring,
interactional strategies, and ‘mumbli, identified
using the taxonomy of communication strats of
CelceMurcia, Dirneyei, and Thurell (1995) a
Dorneyei and Scott (1998).

Reduction strategiesaccording to Oxford (1985),
‘tailoring one’s message according to or
resources.’” It can then be expected that prod
speech is rather limited andestricted since th
speaker will rely on the what is and how muct
available in his linguistic resourceReduction cal
come in three varieties, either abandoning
message, omitting parts of the message, and ag
topics. Based on the tabular premtion, messag
abandonment can be seen as the dominant strate
this category.Message abandonment is leaving
thought hanging caused by unfinished messages
inability to finish the message can either
intentional or unintentionadnd is caused by lackir
or deficit in resource. In the sample given abdhe.
message was left ‘intentionally’ hanging ai
realizing that it was difficult texplore his resources
and experiment on structures which was contribu
to the reason whyespondent D3 was not able
finish his sentence. In other cases, a messagbe
abandoned after realizing that another avail
linguistic resource can be used, thus the oric
message is dropped and then modified
restructuring it. The appearanoé this strategy ca
also be associated to anxiety often experience
speakers who are asked to produce utterances a
language whiclthey lack mastery other than their
Refusing to take risks can save them the neg
feedback that they might gets a result of sayin
erroneous and unspontaneous speech.

Restructuring on the other hand, is a compensi
strategy which comes as the second dominant sy
across categories. Compensatory strategies ars
that enable learners to use the newguage for
production despite limitations in the knowlec
(Oxford, 1985).Risk taking is more likely the stan
of the speakers who use these strategies. Bastduk
samples given in the table, restructuring appe

after abandoning the original messafor a new
structure or after a seifitiated repai. Restructuring
message was also paired with fillers, illustratansg
other gesturesthe use of this strategy can be ved
as an optimistic approacin the speech making
process.

On the third category, seilfitiated repair is the onl
sub strategy labelled under monitoring strat
According toGriffith (2004), there are three types
knowledge: knowledge of underlying grammati
principles, knowledge of how to use language |
social context tdulfill communicative functions an
knowledge of how to combine utterances
communicative functions on discourse princif
Self4initiated repair comes in one of these defi
knowledges. In additionDorneyei and Scott (199!
defines self-initiated mairs as strategies tr
manifests the speaker&nowledge of the structul
and form of the language. Such knowlecenables
speakers to ‘instantaneously resolve errors anect
them’ after realizing that they have committed e
in their utterance #ier structure or form, or bo

Expressing nommnderstanding of the contents giver
the prompt came in as first in the interactic
strategies category. Perhaps seeing the promhéx
first time, aside from the fact that they alreadgkied
masteryof the rules of the language they were as
to use in the activity, was another contributorgtda
as to why 49.4% of the 158 respondents did
understand why and how things came to happen i
prompt given to the, as basis for the cor While in
some cases, some students cho appeal for help by
directly askingexplicit questions like, unu yadto
mam?” or simply translated as “what was it ma’am
some stick to their wit and ability to get throuthteir
task on their ownBased on the account respondent
D51, he was too shy to ask anything and chos
work on the confusion on his o

Lastly, is ‘mumbling’ which is listed as ‘othe
category of communication strate It is perhaps
difficult to list this strategy under the other stkng
categories since it is neither avoidance or redu
since the speaker chose to say something abo
action or description of something; nor is it
compensatory strategy since the speaker was ne
to get through his message because he left a n of
his utterance inaudible, leaving it a puzzle, it ia
stalling strategy since it was not used to rethiml
restructure, nor an interaction since it was
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provoking a response from the recor In the
example given, it would seem that resport A47
has committed an error in either the lexis ‘sleptin
pronunciation of a target word since there was
mention of ‘stairs’, he would have perhaps wante
correct something but since he was not so suret:
how to correct it, he continues tgeak, howeve
making that portion of his speech inaue.

Conclusion

Chomsky (1965) defined ‘competence’ as
underlying knowledge that enables the use ¢
language and understand a set of . In de
Sausure’s terms, he coined it ‘langue’ which 1s to
the psychological part of the circuit, in this case
strategic competence, it refers to the knowledg
solving problems in communication. To prove t
ability, Sausure maintained he coined the t
‘parole’ to refer to the executive componentone’s
knowledge. In Chomksy’'s distinction, he callec
performance which refers tthe application of th
underlying competence or knowledge, particularky
this study on strategic competence, in soh
problems in communication.

Communication strategies manifests the studs
strategic competence as part of their competen:
communication. How they appeared in the sp-
making processprovides a consistent evidence
CelceMurcia’s, Dorneyei’'s and Scott's that strate
compaence is an independent dimension
communicative competenceStrategic competence
appears where other dimensioos communicative
competence (linguistic, sociolinguistic, and dissa)
are lacking and limited, allowing speakers to my:
and regulate speech in communica. Based on the
findings that were revealed through the analysithe
corpus, some communication strategies can be
than how they are defined in existing definitionighv
respect to how they are used by spea Also,
strategies can besed in combination with otheub
strategies to get through a task in commuion.
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