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ABSTRACT 

As India progresses towards its goal of becoming a developed nation 
by 2047, the significance of proficiency in mathematical equations 
for preparing high school students to meet future workforce needs is 
increasingly evident. This research article synthesizes insights from 
258 scholarly sources to explore how algebraic and equation-solving 
skills contribute to cultivating 21st-century abilities vital to India's 
economic evolution. By referencing empirical studies, policy 
evaluations, and theoretical frameworks, this work demonstrates that 
mastery of mathematical equations is a crucial competency that 
fosters critical thinking, problem-solving, computational thinking, 
and analytical reasoning—qualities essential for Industry 4.0 and 
beyond. The findings illustrate substantial positive correlations 
between equation-solving skills and broader cognitive competencies, 
with important implications for curriculum reform aligned with 
India's National Education Policy (NEP) 2020. Nonetheless, 
significant gaps in Indian secondary students' proficiency with 
mathematical equations have been identified, particularly in their 
ability to apply procedural knowledge to real-world problem-solving 
scenarios. This article puts forth a comprehensive framework that 
merges conceptual understanding, procedural fluency, and 
application-oriented learning to enhance mathematical equation 
proficiency as a pathway to workforce readiness. Recommendations 
are provided for curriculum enhancement, innovative pedagogical 
strategies, technology integration, and alignment with the NEP 2020 
vision of holistic, multidisciplinary education that connects academic 
learning with employability skills. 
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1. INTRODUCTION 

India is at a crossroads as it seeks to transform into a 
developed nation by 2047 while navigating the 
complexities of the Fourth Industrial Revolution. One 
of the most critical areas of focus for India is 
preparing the incoming workforce, which will require 
skills that go beyond academic studies. The ability to 
solve mathematical equations and problems is a vital 
competence that underpins the development of 
advanced skills for innovation, adaptation, and 
thriving in a technology-driven society. 

Mathematical equations offer more than just 
arithmetic and algebraic concepts; they unlock a  

 
realm of possibilities, enabling individuals to engage 
in abstract thinking, pattern recognition, logical 
reasoning, and mathematical modelling of real-world 
phenomena. These competencies have become 
integral elements of modern skill frameworks that 
emphasize critical thinking, creativity, collaboration, 
and communication as crucial for workforce readiness 
and are highly sought after by employers across 
industries. 

Several factors converge to highlight the significance 
of proficiency in mathematical equations for India's 
future. As a country with a demographic dividend, 
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India has a unique opportunity to leverage its youthful 
population to transition from a developing to a 
developed nation. However, this requires the 
secondary education system to align with the needs of 
the future job market by producing skilled graduates 
(Skill Development in Indian Education, 2025). 
Additionally, the rapid rise of technologies such as 
artificial intelligence and data analytics presents a 
unique set of challenges that demand a workforce 
with strong quantitative skills, including the ability to 
perform complex calculations and employ 
mathematical models to solve multifaceted problems 
(Industry 4.0 Skillsets and Career Readiness, 2025). 
Finally, India's National Education Policy 2020 
prioritizes fostering a scientific temper, creativity, and 
critical thinking, which can be achieved through 
mathematical equations (Bhardwaj et al., 2024). 

While India recognizes the importance of 
mathematical equations in building future skills, the 
country faces the challenge that many high school 
students lack proficiency in this area. International 
assessments and local studies have shown that Indian 
students have weaknesses in applying their 
mathematical knowledge and skills to solve problems, 
including those involving equations (Ho, 2021; 
Sumarni et al., 2025). The implications of this skills 
gap are profound, including poor performance in 
STEM fields, inadequate preparation for higher 
education, and limited employability in knowledge-
intensive industries.  

This research article attempts to answer the question: 
How does proficiency in mathematical equations 
foster future-ready skills among high school students 
for a future-ready India? The article explores the 
relationships between mathematical equations and 
future skills, the cognitive processes involved, and 
provides recommendations for promoting proficiency 
in mathematical equations for future readiness, based 
on findings from 258 scholarly articles. 

2. Literature Review 

2.1. Mathematical Equation Proficiency and 

Cognitive Development 

Mathematical equation proficiency is a complex 
concept that includes various elements such as 
conceptual understanding, procedural skills, strategic 
competence, adaptive reasoning, and a productive 
disposition. Research shows that the ability to solve 
equations and achieve algebraic proficiency is crucial 
for cognitive development, particularly during 
adolescence. For example, studies on the 
development of algebraic thinking indicate that 
mathematical reasoning is a significant predictor of 
adolescents' capacity for abstract thinking (Morris & 
Sloutsky, 1995). 

These studies also highlight a developmental process 
that typically occurs between the ages of 15 and 16. 
Specifically, data from a sample of 331 students aged 
13 to 17 showed that they were slower and less 
accurate at solving algebraic equations involving 
letters rather than those involving numbers. 
Moreover, this difference became more pronounced 
with age. Interestingly, a control group of students 
who had reached the stage of abstract reasoning 
showed no significant difference in their ability to 
solve equations with letters versus numbers (Susac et 
al., 2014). 

Additionally, the research indicates that students with 
higher cognitive abilities excel in solving algebraic 
problems. In another study, the ability to rearrange 
equations was found to predict both the ease and 
accuracy of solving them (Susac et al., 2014). This 
suggests that proficiency in algebra is linked to higher 
cognitive abilities. The interconnectedness of 
cognitive abilities and proficiency in solving 
equations highlights the importance of algebraic 
thinking in developing cognitive skills. 

2.2. Algebraic Thinking and Problem-Solving 

Competencies 

There is a significant relationship between students' 
proficiency in developing and solving equations and 
their problem-solving competencies. For instance, 
research assessing how students' ability to form 
equations influences their problem-solving capacity 
in Senior High Schools reveals that skills in 
simplification and factorization accounted for 65% of 
the variance in students' problem-solving 
performance (Adokoh & Obeng, 2025). 

A similar study conducted among 247 tenth-grade 
students found that many exhibited poor problem-
solving competences due to their inability to 
formulate mathematical problems, the initial step in 
the problem-solving process. Students who could 
successfully formulate mathematical problems tended 
to have fewer procedural knowledge deficits than 
those who could not. In contrast, students struggling 
with this aspect made more errors when interpreting 
solutions to real-world problems (Ho, 2021). 

Furthermore, research evaluating students' problem-
solving abilities on word problems involving linear 
equations in two variables found that initial 
mathematical ability accounted for 62% of the 
variance in their problem-solving performance. In 
particular, students with low initial abilities could 
only comprehend the problems, while those with 
moderate abilities could also plan their approach to 
solving them. However, only students with high 
ability met all the criteria necessary for effective 
problem solving (Jannah & Rejeki, 2023). These 
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findings indicate that proficiency in equations and 
algebraic rules is essential for breaking down and 
addressing problems effectively. 

2.3. 21st-Century Skills and Mathematical 

Education 

The relationship between 21st-century skills and 
mathematical proficiency is gaining momentum. 
There is a significant positive relationship between 
mathematical literacy proficiency and 21st-century 
skills. A study conducted among 172 Grade 9 
students revealed a significant positive relationship (β 
= 0.601, p = 0.000) between 21st-century skills and 
Mathematical equation proficiency in rational 
exponents and variation (Cajandig & Ledesma, 2025). 
This finding demonstrates that Mathematical equation 
proficiency and 21st-century skills can be jointly 
promoted in educational settings. 

In addition, the impact of the Multi-Skill Foundation 
Course (MSFC) is a topic of great interest. In 
particular, the study's results indicate increased levels 
of school regularity and interest in studies among 
94% of respondents, while 90% of respondents 
reported improved job skills (Jacobs et al., 2022). Of 
those who responded affirmatively to the question 
about improved job skills, 56% of MSFC participants 
were more likely to enroll in further studies, 
compared with 20% of those who did not undertake 
MSFC. 

An online survey of STEM students in Uttarakhand 
revealed that 80% of school students are unaware of 
the relevance of soft skills. At the same time, the 
majority of STEM students in higher education lack 
proficiency in soft skills. Furthermore, it was 
recommended that, in addition to assessments, the 
curriculum incorporate soft-skill development to 
enhance career readiness and advancement (Devrani 
et al., 2024). 

2.4. Mathematical Literacy in the Indian Context 

Mathematical literacy in India is a complex 
phenomenon shaped by several factors characterizing 
the Indian education system. Although India has 
made considerable progress in access to secondary 
education, the quality of education remains a concern, 
particularly in developing higher-level competencies. 

For instance, an assessment of the mathematical 
literacy of vocational high school students using the 
Minimum Exhaustiveness Criteria (MEC) revealed 
that the students could handle PISA level 4 problems 
by using the information, conceptual representations, 
and algebraic manipulation provided in the problem 
(Ciptaningtyas et al., 2018). Students who met the 
MEC could solve PISA level 3 problems. On the 
other hand, those who did not meet the criteria could 

only solve PISA level 1 problems. This further 
implies significant disparities in mathematical literacy 
among vocational high school students in India. 

Comparative research on STEM education, policy 
analysis, and learning practices in Australia and India 
reveals significant differences in the approaches taken 
by the two countries in promoting STEM education 
(Sharma & Yarlagadda, 2018). Although both 
countries recognize the need to develop a competent 
STEM workforce, the strategies they use to achieve 
this goal differ. In particular, India lags behind other 
countries in emphasizing application-driven 
approaches to STEM education over theoretical and 
examination-oriented ones. These differences in 
STEM education can be exploited to promote 
mathematical literacy in India. 

India's National Education Policy (NEP) 2020 aligns 
with Sustainable Development Goal 4 by providing 
multiple exit options that better reflect students' 
educational status and readiness to enter the 
workforce (Raman & Ghoshal, 2022). In particular, 
NEP 2020 encourages multilingualism and creativity 
at both school and higher education levels to achieve 
its goals.  

3. Research Objectives 

This research article pursues the following objectives: 
3.1. To examine the empirical evidence linking 

mathematical equation proficiency with the 
development of 21st-century skills and future-
ready competencies among high school 
students. 

3.2. To analyze the current state of mathematical 
equation proficiency among high school 
students, with particular attention to the Indian 
educational context and international 
comparative perspectives. 

3.3. To synthesize challenges and barriers that 
impede the development of Mathematical 
equation proficiency and its translation into 
broader competencies, including cognitive, 
pedagogical, systemic, and socio-economic 
factors. 

3.4. To articulate implications for education policy 
aligning with India's National Education Policy 
(NEP) 2020 and propose a comprehensive 
framework for strengthening mathematical 
equation proficiency as a foundation for 
building skills required for a future-ready India. 

4. Methodology 

4.1. Research Design 

The research article undertakes a conceptual synthesis 
as the research design. This is because the study aims 
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to combine findings from different sources to 
establish the role of proficiency in mathematical 
equations in cultivating future skills among secondary 
school students. 

4.2. Theoretical Framework Development 

4.2.1. Cognitive Foundations of Mathematical 

Equation Proficiency 
The study adopts constructivist learning theory, 
cognitive load theory, and transfer theory to explain 
how mastery of mathematical equations can foster 
higher-level competencies. 

According to constructivist learning theory, 
proficiency in mathematical equations emerges from 
one's ability to engage in mathematical practices that 
enable the construction of cognitive structures and the 
gradual shift from intuitive understanding to abstract 
thinking (Hartono, 2025). 

Cognitive load theory explains how Mathematical 
equation proficiency promotes higher-level 
competencies. Proficiency in basic algebra reduces 
the cognitive load when solving mathematical tasks, 
thereby allowing more complex processes to be 
carried out in working memory (Adokoh & Obeng, 
2025). 

Transfer theory explains how skills acquired in 
mathematical equations can be applied to promote 
other competencies. The theory highlights the role of 
cognitive processes in promoting transfer. Studies 
found that cognitive processes involved in algebra 
learning could be transferred to develop competencies 
in other areas (Chimoni & Pitta-Pantazi, 2017). 

4.2.2. Synergy Between Mathematical and 

Transferable Skills 

The synergy between proficiency in mathematical 
equations and transferable skills can be explained by 
a conceptual model which is based on the argument 
that Mathematical equation proficiency and 
transferable skills exist in a mutually reinforcing 
relationship where each promotes the other. This 
bidirectional dynamic is supported by consistent 
evidence across diverse educational contexts. 

4.2.3. Conceptual Model for Future-Ready 

Mathematical Education 

With the cognitive foundations and synergy 
established, this research proposes a conceptual 
model for future-ready mathematical education. The 
model, based on the cognitive foundations discussed 
in the previous section, identifies conceptual 
understanding, procedural fluency, application 
competence, and metacognitive awareness as the key 
components of future-ready mathematical education. 

Conceptual understanding involves the notions of 
variables, equations, expressions, and operations, as 

well as their interrelationships. For instance, 
conceptual understanding of mathematical equations 
requires that a learner understand that a variable is a 
placeholder for a quantity, that an equation is a 
statement that shows the equality of two expressions, 
and that an operation is a procedure that transforms 
one quantity into another. 

Procedural fluency is defined as the ability to carry 
out procedures flexibly, accurately, efficiently, and 
appropriately. It involves such skills as simplifying 
algebraic expressions, factoring, expanding, and 
solving equations. Procedural fluency is critical to 
problem-solving in mathematics and is a prerequisite 
for higher-level mathematical thinking. The key to 
developing procedural fluency lies in building 
conceptual understanding and practicing skills 
purposefully. 

Application competence refers to the ability to apply 
conceptual understanding and procedural fluency to 
solve real-world problems. It entails translating a real-
world scenario into a mathematical problem, solving 
it using appropriate procedures, and interpreting the 
results in the context of the original problem. 

Finally, metacognitive awareness refers to being 
aware of one's cognitive processes and using that 
awareness to regulate above processes. In the context 
of mathematical problem-solving, it means 
understanding the strategies used to solve a problem 
and using that understanding to monitor and regulate 
the problem-solving process. Metacognitive 
awareness is critical to developing future-ready 
mathematical education because it enables learners to 
continually evaluate and regulate their cognitive 
processes, becoming lifelong learners. 

5. Results and Discussion 

5.1. Empirical Evidence on Mathematical 

Equation Proficiency and Skill Development 

The synthesis of evidence reveals that mathematical 
equation proficiency fosters future readiness by 
supporting the development of skills required. The 
strongest evidence comes from a study of 172 Grade 
9 students that reveals a positive and significant 
relationship (β = 0.601, p = 0.000) between 21st-
century skills and Mathematical equation proficiency 
in rational exponents and variation (Cajandig & 
Ledesma, 2025). The effect size observed in the 
analysis is substantial, indicating that students with 
strong 21st-century skill sets were significantly more 
likely to demonstrate proficiency with mathematical 
equations. Specifically, the study found that 21st-
century skills predict Mathematical equation 
proficiency, suggesting that broader competencies 
foster the development of algebraic thinking. The 
study further uncovered the cognitive processes that 
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contribute to these relationships. For instance, an 
investigation of 190 students aged 13-17 years 
unveiled cognitive processes involved in algebraic 
thinking, including spatial-imaginal, causal-
experimental, qualitative-analytic, and verbal-
propositional processes (Susac et al., 2014). These are 
domain-general processes that contribute to reasoning 
and foster transfer of learning from one context to 
another. 

5.2. Current State of Mathematical Equation 

Proficiency Among High School Students 

The synthesized research evidence reveals gaps in 
mathematical equation proficiency among high 
school students. More specifically, although many 
learners acquire procedural skills, substantial portions 
lack conceptual understanding, problem formulation, 
and application competencies. 

Research on high school students' problem-solving 
abilities in systems of equations reveals further 
deficiencies (Sumarni et al., 2025). Analysis of 
students' responses to mathematical problems shows 
that many were weak in problem-solving. For 
instance, the study found that 87.5% of tenth-grade 
students were in the low category, 4.17% in the 
medium category, and 8.33% in the high category. 
While many students (70.83%) could understand the 
given problems and plan how to solve them, few 
could actually perform calculations (12.5%) and 
check their work (8.34%).  

5.3. Challenges and Barriers 

The synthesized research evidence reveals several 
challenges and barriers to developing mathematical 
proficiency and the associated future-readiness 
competencies. These factors range from cognitive 
developmental barriers and pedagogical issues to 
social barriers. 

5.3.1. Conceptual Developmental Challenges 

Research evidence reveals that the transition from 
concrete to abstract thinking is a developmental 
barrier that many students experience. For instance, 
the analysis of abstract reasoning processes among 
190 students aged 13 to 17 years revealed age 
differences in abstract reasoning ability (Susac et al., 
2014). In addition, many students experience 
mathematics anxiety that undermines their 
performance. In particular, an investigation into rural 
mathematics educators' perceptions of barriers to 
student learning identified mathematics anxiety as a 
critical issue (Haskins, 2018). 

5.3.2. Professional Development Challenges 

A major pedagogical difficulty in higher education is 
the wide disparity in students’ readiness for college 
mathematics. One part of the students is sufficiently 

prepared with the basic mathematical skills, while the 
other part is totally unprepared to cope with the 
rigorous academic demands of the college courses 
(Haskins, 2018). A comprehensive study of the 
pedagogical skills needed for teaching mathematics in 
secondary education revealed significant differences 
among various pre-service teacher education 
programs, pointing to a lack of consistency in 
preparing future teachers to deal with these problems 
(Lopez & Viswanathappa, 2025). 

5.3.3. Social and Systemic Challenges 

The synthesis of evidence on skill development in 
Indian education indicates a need for skill education, 
enhanced industrial linkages, and strengthened 
standardized testing and placement mechanisms (Skill 
Development in Indian Education, India). The 
investigation into assessment practices in 
mathematics education, on the other hand, reveals 
that current practices fail to fully account for students' 
learning needs (Ciptaningtyas et al., 2018). 

The social barriers stem from significant disparities in 
access and relevance in mathematics education in 
India. Rural learners experience significant barriers 
related to access to resources, home environment, and 
even access to education. On the other hand, 
emerging evidence suggests that the digital divide 
may exacerbate educational disparities. In other 
words, the uneven access to modern technology 
undermines many learners' capacity to participate 
fully in mathematics education. 

6. Implications for Education Policy 

6.1. Alignment with NEP 2020 

India's National Education Policy, 2020 (NEP, 2020), 
provides a visionary framework that recognizes the 
critical role of math fluency in fostering future 
readiness, particularly the 21st-century skills. The 
policy promotes critical thinking, creativity, and a 
scientific temper that are essential for transforming 
mathematical skills into complex competencies such 
as abstract reasoning, problem formulation, and 
computational thinking, which are essential for future 
readiness. In particular, the policy proposes 
multilingual and multidisciplinary approaches and 
fosters an environment that promotes creativity and 
critical thinking at the foundational, school, and 
higher education levels (Saldanha & Naik, 2023). 
This includes encouraging creative methods, 
experiential learning, and the use of innovative 
technologies in instruction. The evidence synthesized 
here demonstrates that these considerations are 
essential for cultivating equation proficiency among 
learners and fostering the transfer of learning to future 
readiness skills.  



International Journal of Trend in Scientific Research and Development @ www.ijtsrd.com eISSN: 2456-6470 

@ IJTSRD   |   Unique Paper ID – IJTSRD141961   |   Volume – 10   |   Issue – 4   |   Jul-Aug 2026 Page 1112 

The integration of the mathematical and vocational 
skills development agenda, as proposed by the NEP 
2020 vision, is critical for enhancing future readiness. 
Nonetheless, there is a need to address the challenges 
in implementing the proposed policy. For instance, 
research on policy acceptability reveals various 
concerns associated with the implementation of NEP 
2020 that require collective action for success 
(Naresh, 2024). 

6.2. Curriculum and Assessment Reforms 

The article's evidence on mathematical equations has 
profound implications for curriculum and assessment 
reforms aimed at strengthening learning and fostering 
future readiness. Evidence on cognitive development 
processes suggests that curricular materials should 
acknowledge students' cognitive developmental 
characteristics to support their transition from 
concrete to abstract thinking (Morris & Sloutsky, 
1995). 

Content and Sequencing of Mathematical Concepts is 
very much vital to achieve intermediate algebraic 
competencies. The implications for content 
sequencing are based on evidence of the importance 
of intermediate algebraic competencies such as 
simplification and factorisation, presented in studies 
investigating factors affecting complex problem 
solving. There is also evidence that for students to 
attain proficiency, these competencies should be 
taught to a sufficient level rather than be considered 
optional topics (Hartono, 2025). Regarding 
implications for content presentation, instruction 
should use multiple representations to help each 
learner connect different modes of representation. 
This will enable students to achieve conceptual 
understanding, which is essential for future readiness. 

Mathematical problem formulation is an essential 
competency that is lacking among learners (Jannah & 
Rejeki, 2023). Implications for teaching practices 
include the need to provide more problem-based 
activities and to further elaborate on the principles of 
problem-solving. In addition, assessment practices 
should involve designing items that measure students' 
conceptual understanding, application competence, 
metacognition, and problem-formulation ability. 

To foster future readiness, assessment practices need 
to shift from emphasizing basic skills to higher-order 
skills, such as applying concepts, formulating 
problems, and solving real-world problems.  

6.3. Teacher Preparation and Professional 

Development 

The evidence presented in the article reveals that 
teacher preparedness is a critical determinant of 
whether students develop mathematical proficiency as 

a stand-alone or alongside future readiness skills. 
Therefore, there is a need to prioritize teacher 
preparation and professional learning. This includes 
the need to strengthen pedagogical content knowledge 
and build professional learning communities. 

Pedagogical Content Knowledge: A thorough 
understanding of mathematical concepts is 
insufficient for effective teaching. Teachers need 
pedagogical content knowledge for effective 
instruction. The knowledge includes an understanding 
of common student misconceptions, alternative 
explanations, effective representations, and 
instructional sequences that enhance student 
comprehension. Evidence suggests that effective 
practice involves using multiple methods and 
representations to teach concepts such as equivalent 
ratios and proportional reasoning (Sansyzbayeva et 
al., 2024). 

Differentiation: Teachers need to study the 
importance of differentiation in instruction to meet 
the diverse needs of their students. In particular, 
teachers need to understand their students' different 
cognitive profiles, the various levels of proficiency, 
and the most appropriate representations for teaching 
a particular concept. Evidence in the article suggests 
that learners differ in transitioning from concrete to 
abstract thinking; therefore, effective instruction and 
support need to follow individual trajectories (Maudy, 
2025). 

Professional Learning Communities: Evidence from 
research investigating the perception of mathematics 
educators towards barriers to learning indicates that 
professional development is key to enhancing 
teaching practice and ultimately learning outcomes 
(Haskins, 2018). The implication is that policymakers 
should consider investing in continuous, intensive 
professional development to foster professional 
learning communities. 

6.4. Bridging Academic Learning and 

Employability 

A major implication of the study's evidence is the 
need to bridge employability and academic learning 
by enhancing mathematical equation proficiency. 
Evidence suggests that proficiency in mathematical 
equations fosters future readiness by developing 
problem formulation, solution of authentic problems, 
and analytical thinking competencies essential for 
employability (Jacobs et al., 2022; Singh & Sharma, 
2020; Devrani et al., 2024). 

Integrated Programs: The policies should therefore 
promote similar integrated programs that would 
enhance both core academic proficiency and 
employability skills. Evidence suggests a need to 
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strengthen the linkage between the country's 
education and industrial needs (Skill Development in 
Indian Education, 2025). Therefore, the policy should 
support partnerships between institutions and 
industries. 

Equity: The recommendations for bridging academic 
learning and employability also consider the need for 
addressing the disparities revealed in the study. The 
policy should prioritize addressing the needs of 
vulnerable students by promoting access to education 
and ensuring that learning materials are relevant to 
the contexts of rural, poor, and marginalized students 
(Gupta & Saranya, 2024). 

7. Conclusion 

This research manuscript examined the role of 
mathematical equations in developing the skills 
required for a future-ready India among high school 
students by synthesizing information from 258 
scholarly sources. The paper demonstrates that the 
component competencies of the equation foster future 
readiness by building higher-order skills such as 
critical thinking, computational thinking, and 
analytical reasoning, as well as students' roles in the 
country's socio-economic transformation and 
development agenda for 2047. The findings show a 
positive relationship between algebraic competencies 
and both skills transfer and proficiency in higher-
level cognitive tasks. 

The evidence from most studies presented in the 
paper shows that although many students acquired 
procedural skills, substantial proportions were 
deficient in problem formulation and in solving real-
world tasks. For example, the study examining the 
problem-solving abilities of tenth-grade students 
found that a majority of the participants were 
categorised as low achievers. While the majority were 
able to comprehend the presented problems and 
devise strategies for resolution, only a limited number 
demonstrated the ability to perform calculations and 
verify their results accordingly. This highlights the 
concerns about poor STEM education, higher 
education, and future readiness in India. The 
proposed conceptual model provides a useful basis 
for promoting future readiness by strengthening 
students' competencies in conceptual understanding, 
procedural skills, knowledge application, and 
metacognition. The model further guides the 
enhancement of pedagogical practices to facilitate the 
development of these competencies. This would 
enhance India's progress towards achieving its dream 
of becoming a developed nation by 2047. 
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